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Teaching Graduate and Undergraduate
Students to Model Stuttering Behaviors

Peter Reitzes
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Abstract

Graduate and undergraduate speech-language pgyrsildents are commonly taught to model
stuttering behaviors both in the classroom anduislip. This helps students to better understand wha
it is like to be a person who stutters, to learmtwdel stuttering in a neutral and unemotional neann
and to become familiar with voluntary stutterings;ammonly used speech therapy technique. This
paper will describe one approach to teaching spkemuage pathology graduate and undergraduate
students how to model stuttering behaviors.

Introduction

Professors of courses focusing on stutteringadher fluency disorders commonly assign graduate
and undergraduate students the task of modelinggsty behaviors first in the classroom and then i
public. This is done for many reasons includingphreg students gain an understanding of what it is
like to be a person who stutters and to become adaffie modeling stuttering behaviors in a calm and
unemotional manner during therapy. Students acetalgght to model stuttering behaviors to
familiarize these future clinicians with voluntasy pseudo stuttering, a commonly used speech therap
technique.

Shields (1999) explained her rationale for teaglatudents to model stuttering when she wrote, “As
[future] speech pathologists, they [students] idlasking fluency clients to make significant and
sometimes quite difficult changes in their spegetant them to experience something of the
discomfort and physical difficulties that accompangking such changes...” (par. 11). By “stepping
into someone else’s shoes” and pretending to e¥s®p who stutters, students gain some
understanding of the difficulties and challenges fieople who stutter face. Manning (2001) wrote,
“Becoming desensitized to stuttering is an impdrfast step in understanding the behavior and the
person we are treating” (p. 15).

During therapy, speech-language pathologists teeaetbdel stuttering behaviors on a regular basis t
help clients identify and modify stuttering, andcteate a speech therapy environment that is éstutt
friendly.” Breitenfeldt & Lorenz (2000) note thdiracians need to be willing to model any assignimen
for the client to demonstrate that the assignmergasonable. To illustrate this point, why shauld
person who stutters be motivated or willing to nfipdis own stuttering if the clinician is unable or
unwilling to demonstrate modification by using pdestuttering? Why should a person who stutters
be willing to practice speaking strategies in peiduch as stuttering while maintaining eye contéct
her clinician is not willing to demonstrate thisgat behavior through the use of pseudo stutteriihg?
the clinician demonstrates stuttering-related shdhss the client will follow. If the clinician iable to
voluntarily stutter without shame, then the clieiilt follow.
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By practicing pseudo stuttering, students ar@gmiag to model controlled stuttering behaviors
during therapy in a neutral and unemotional manhieis demonstrates to future clients that stutterin
is not shameful or bad and that working on stutteis not shameful or bad. As many speakers have
noted, “I will control the stutter; the stutter fmlot control me.”

This paper will focus on a two-hour class in whatudents are taught to model stuttering behaviors
are assigned a pseudo stuttering fieldwork pr@adtare assigned a reaction paper focusing on their
experiences using purposeful stuttering in public.

Summary of Instruction
Teaching students to model stuttering behavidligequire five major steps during one class:

1. Show a video or several videos of people who ststiestudents have a strong model of what
stuttering looks like and sounds like.

2. Discuss the Ambrose & Yairi (1999) study, whichallstthe salient disfluency differences
between young children who stutter and young céildvho do not stutter. Discuss and model
primary and secondary stuttering behaviors to bldents consider different ways that they
may model or emulate stuttering behaviors.

3. Discuss the Fucci, Leach, Mckenzie, & Gonzales 81 %®udy which found that listeners are
unable to distinguish between real and volitiortattering. This helps to assure students that
listeners will not be able to tell the differencetween real stuttering and pseudo or modeled
stuttering.

4. Hold a behaviors lab in which every student mustdeh@rimary and secondary stuttering
behaviors.

5. Atthe end of class, assign fieldwork (stutteringoublic) and a reaction paper.

1. Show a Film of People Stuttering

There are several short films that focus on atunty which offer students strong examples of what
stuttering looks and sounds like. “Transcendingt8tung: The Inside Story” is a wonderful 28-minute
documentary film by Schneider (2004) that profiles lives of six people who stutter. Another fine
film is, “Stuttering: For Kids, By Kids” publishely the Stuttering Foundation (2004). This 12-minute
film features young children and teens talking dp@bout stuttering. Both of these films are ava#a
for purchase or to watch for free online. To wabohine, use an Internet video search engine, ssich a
www.video.google.com or www.youtube.com, and seasihg the title of the film.

Start class by explaining to students that tleégsisor will be showing a film or films that offeolid
examples of what stuttering looks and sounds lik&ruct students to pay close attention to “how”
people are stuttering so that they can attemptadeior emulate the stuttering from the films later
class. After showing a film, discuss it with stutien

2. Discuss Stuttering Behaviors and Normal Disflueries.

Assign the Ambrose & Yairi (1999) article to l@ad before this class. One of the main reasons
Ambrose & Yairi (1999) conducted this longitudirsilidy was to determine the differences between
early childhood stuttering and the speech of caildivho do not stutter. Discuss this study and éxpla
to students that it is easier to model stutteriglgaviors once it is understood exactly what stuniger
behaviors are and are not. One of Ambrose & Yakeyg findings was that children who stutter
demonstrate significantly more part-word repetisidine., mu-mu-mu-maybe), single-syllable word
repetitions (i.e., My-my-my-my) and disrhythmic ptations (blocks and prolongations). Ambrose &
Yairi referred to these disfluencies as “stuttefiikg disfluencies.” It is also important that the
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professor model these behaviors for students bsetackents are expected to model stuttering.
Professors may even invite people who stutterdsscto help model these behaviors.

Amborse & Yairi also found that children who $éntwill often repeat a unit of speech 3-4 times
while children who do not stutter generally prodde2 unit repetitions. 3-4 unit repetitions were
“virtually nonexistent” (Yairi & Ambrose, 2005, 421) in the group of children who do not stutter.
Also of interest was that children who stutter wienend to repeat part-words and whole words at a
faster rate than children who do not stutter.

Ambrose & Yairi found that children who do noaitsér demonstrate significantly more of what they
termed “other disfluencies” which include interjecis, revisions and multisyllable word or phrase
repetitions. The professor may wish to explain sumahe children and adults who persist in stuttering
(people who do not recover from stuttering) mayibég use interjections and revisions to avoid
stuttering, but that originally, these behaviors aot part of the stuttering problem and are cared
“other” or “normal” disfluencies.

Among their key findings, Ambrose & Yairi repdhiat part-word repetitions are a hallmark of early
stuttering as are single syllable word repetitidrigey also found that blocks and prolongations ¢ihi
they called disrhythmic phonations) are a red ftagstuttering behavior and occur extremely
infrequently in the speech of children who do natter. While these findings may seem obvious to
speech-language pathologists working with people sthtter, students are often unclear about the
distinctions and differences between the speegeople who do and do not stutter. Presentation and
discussion of this research provides studentagtunderstanding of how stuttered speech should
sound.

After discussing this study, hand out a list ofrfary and secondary stuttering behaviors (see€eTlabl
1). Model theses stuttering behaviors for studdéBegiin by modeling primary and secondary
behaviors in isolation, then move to modeling pmyrend secondary behaviors in combination such as
demonstrating a part-word repetition while tiltipgur head and closing your eyes. While many
students will be familiar with the list of primaand secondary stuttering behaviors listed in Table
some will ask for clarifications and may want youé¢peat various models of stuttering. Some
graduate students have been exposed to listsropriand secondary stuttering behaviors as
undergraduate students without ever having heasktbehaviors modeled.

Primary Stuttering Secondary Stuttering
B Repetitions B Eye Blinking, Eye Closing
BEProlongations B Head Tilting, Arm Waiving
B Blocks Silent Blocks B Hand and Arm Waving, Fist
0 Audible Blocks Clenching
Table 1

Traditionally, speech-language pathologists hdiseussed stuttering behaviors in terms of primary
and secondary behaviors. It is often assumed tiraapy stuttering occurs first and that secondary
behaviors occur later. It is worth noting to studehat recent research has found that secondary
behaviors often appear near the onset of stuttéBobgwartz, Zebrowski, & Conture, 1990; Yairi,
Ambrose, Paden, & Throneburg, 1996; Yairi & Ambra2@05).

Perhaps the best way to teach students how telnstdtering behaviors is by suggesting that they
use a primary behavior along with a secondary bhehauch as producing a part word repetition while
blinking the eyes or blocking on a sound while vagva hand. Also, remind students that stuttering
typically occurs on the first sounds or phonemewafds (Andrews et. al., 1983) and at the beginning
of utterances (Peters & Hulstijn, 1987; Van Rid&73).
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3. Assure Students that Modeled Stuttering Will Sond Real

Most students will be apprehensive and afraichofleling stuttering and will say things such as, “I
feel that modeling stuttering is like teasing” &hdon’t think my stuttering will sound real.” Brily
discuss with students a study on modeled stuttersingg 40 graduate and undergraduate speech and
hearing science students. This study found thisness were not able to distinguish between real or
authentic stuttering and simulated stuttering (Fuceach, Mckenzie, & Gonzales, 1998). Assure
students that their stuttering will sound real #mat their future clients will appreciate theiraats to
better understand what it is like to be a persoan sthtter.

4. Facilitate a Stuttering Behaviors Lab in Class.

In your syllabus, it is suggested that profesasssgn points or a grade towards this stuttering
behaviors lab so that students understand thatipation is required. In the author’s classes,
participation in this behaviors lab is worth fiverpent of every student’s final grade.

Break students up into groups of two or three asidthem to practice modeling stuttering behaviors
It is best for the professor to choose the groophat students are working with random partnets an
not their friends. Sometimes the author will puegvstudent’s name into a box and pick out partners
for this project randomly in front of the class.iJ bften adds an element of light-heartednessedat
and helps to dispel some of the pressure andhaastudents may have. Some students may say, “I
don’t know what to talk about.” Consider makingaamouncement such as, “If you can not think of a
topic of conversation, talk about how your parenet or about your favorite relative.” It is alsosei
to remind students, “Do not cheat the stutter bijteting so softly or easily that the listener maware
that you are stuttering. Make sure that you ar#estog hard and noticeably.” Also consider asking
students to model stuttering in clusters, mearsegeral stutters in a row (i.e, “I-I-I-I-l aaam \ary
hu-hu-hu-hungry.).” Explain that people who stutifien stutter in clusters and that it would bedjoo
practice for students to do so as well.

As students practice, walk around the class atehl to their modeled stuttering. Make suggestions
and challenge students to use different forms am@tons of pseudo stuttering. If an adult who
stutters is attending the lab to help model behayite guest may also move around the class wfferi
suggestions and feedback.

5. Fieldwork and Reaction Paper

In the author’s classes, the pseudo stuttergigviiork and the reaction paper are worth ten pérmen
each student’s final grade. Pass out the folloielgwork assignment:

Fieldwork Assignment

Each student will stutter in public in five differesituationsOnly one pseudo stuttering
situation may be on the telephone or using a drivéarough window — the other four
situations must be in personVary the types of stuttering you use. For examiplmu start by
using part word repetitions (Where is the bu-bubbebus?”), also use some prolongations
(Wwwwwwhat time is it?) and blocks. Do not “che#ité assignment by stuttering so easily
that no one hears it as stuttering. Be sure aritestunticeably. Include several secondary
characteristics as well such as closing your eyasjng a hand, or speaking with a high pitch
voice while stuttering. It is important that you dot “apologize” for stuttering by explaining to
the listener something such as, “I am really npéeson who stutters. | am just a student
completing an assignment.”
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Sometimes when students complete the fieldwaslgament in groups or with partners they tend to
get embarrassed when using modeled stuttering dhldwgh. To prevent this, encourage students to
work alone. If students choose to use modeledesingf in front of friends or family members,
encourage students to explain the assignment se tiheividuals so that they understand what isgjoin
on. In the fieldwork assignment, students are &ohiio only one phone call or one drive-through
window because some students would conduct allpderido stuttering situations in ways that do not
require face-to-face contact. It is important ttaidents gain some understanding of how they and
different listeners react to stuttering during faocdace situations. Encourage students to usedoseu
stuttering in situations such as ordering food estaurant, asking questions at a store and asking
strangers questions such as, “What time is it?”

Pass out the reaction paper assignment:
Reaction Paper Write a 2-3 page reaction paper. In your papetude the following:

» Describe the different situations in which you usetlintary stuttering.

* How did you pseudo stutter? Did you use blockst-ward repetitions, secondaries, etc?

* How did you and your listeners react to your votumtstuttering?

* What did this teach you that may help when workarnitp people who stutter?

* How did you feel before, during and after the assignt?

» Was using modeled or pseudo stuttering always btiavehs it easier at times. Did using pseudo
stuttering become harder or easier Why?

* How well were you able to model stuttering and camioate with listeners at the same time?

Discussing the Completed Assignment

Be sure and discuss the assignment and compksietion papers with the class. Different students
will have vastly different experiences during tAsgsignment. Many students will prepare to use
voluntary stuttering only to realize that they back of it many times before finally finding the
courage to try it. Some students report that ibb&es easier to model stuttering behaviors as the
assignment progresses, while other students repoadming more ashamed and more embarrassed of
speaking with a modeled stutter. It is common fadents to report only wanting to stutter in frofta
single listener without other people present. B@neple, students often report walking around
department stores until they find an employee &akpo who is standing completely alone.

On occasion, a student will even refuse to cotaplee assignment due to fear or embarrassment.
Shields (1999) discussed this possibility and @rpld, “Students can, and often do, chicken out
...Even when they do this, they report the stomaalrrghg anticipation of stuttering, and most find it
an eye-opening experience” (par. 11). It has beeratthor’'s experience that after completing this
assignment students tend to hold greater respetitdo future clients and a greater respect feirth
role as future therapist.

Other Ideas

Parents and siblings may also benefit from piaditng in voluntary stuttering assignments and
activities. For example, at self-help conferenaed \@orkshops, parents, siblings and family friends
have participated in voluntary stuttering actisti€articipation provides some understanding oftwha
it is like to be a person who stutters.

It is strongly advised that family members andrfds learn to model and role-play stuttering
behaviors before using modeled stuttering in pulblar example, a speech-language pathologist may
decide to include a parent in a voluntary stuttgantivity. The parent is taught to model primang a
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secondary stuttering behaviors in the therapy rdoms.often helpful to have the child or teenag#io
stutters teach his or her parent how to stuttee. @drent then practices stuttering behaviors during
role-playing situations in the therapy room. Thitye, speech pathologist, parent and child take turns
using voluntary stuttering in public. Of courseg gpeech pathologist should always model stuttering
first. After the parent has had the opportunityniodel stuttering in a variety of public situations,
return to the therapy room and discuss the expegien
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